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ANOTACIJA

Promocijas darba ,,Pusaudzu ar valodas trauc€umiem komunikativas
kompetences attistiba internatpamatskola” mérkis — apzinat pusaudzu ar valodas
trauc€jumiem komunikativas kompetences veidoSanas likumibas, izpétit
nepiecieSamos komponentus vinu komunikativajai darbibai, iesp&jas tos
pilnveidot, izstradat un parbaudit didaktisko modeli pusaudzu ar valodas
traucgjumiem komunikativas kompetences attistibai internatpamatskolas
apstak]os.

Darbibas pétijums, kura analizéta valodas traucgjumu ietekme uz
personibas attistibu, noteikti Skér§li pusaudzu ar valodas trauc€umiem
komunikativas kompetences attistibai. Balstoties uz noteiktajam likumibam,
izveidots pusaudzu ar valodas traucgjumiem komunikativas kompetences
attistibas  didaktiskais modelis, izstradati un pamatoti komunikativas
kompetences kriteriji, raditaji un Itmenu apraksti, veikta modela aprobacija
internatpamatskolas apstak]os.

Atslegas vardi: pusaudzi ar valodas traucéjumiem, komunikativa
kompetence, didaktiskais modelis.



IEVADS

Dzivei 21.gadsimta zinaSanu sabiedriba nepiecieSami izglitoti, kompetenti
cilveki, kuri sp€jigi izmantot eso$as zinaSanas un gatavi talakai attistibai, kas
ietver sev1 ideju par pilnveidi un progresivam parmainam.

Sai konteksta Latvija tiek aktualizéts jautdgjums par izglitibas
nodroSinajumu skol€niem ar specialam vajadzibam: vai visi Sie skoléni un kada
veida ieklaujami vispargjas izglitibas iestade, vai skola gatava nodroSinat
labveligus apstaklus Siem skoléniem kvalitativas izglitibas ieguvei, kadi
pedagogiskie uzdevumi un kada veida tie risinami, lai skoléni ar specialam
vajadzibam socializ€tos miisdienu sabiedriba, klitu par patstavigiem, aktiviem,
lemt sp&jigiem sabiedribas locekliem.

Specialo izglitibas vajadzibu nodroSinajumu garanté Latvijas likumdoSana
un Ministru Kabineta noteikumi: ,,Izglitibas likums” (29.10.1998.), ,,Vispargjas
izglitibas likums” (10.06.1999.), ,,Noteikumi par vispargjas pamatizglitibas un
vispar€jas videjas izglitibas nodroSinajumu atbilstosi specialajam vajadzibam”
(21.10.2003.), ,,Noteikumi par Latvijas Nacionalo planu 2007.-2013.gadam”
(04.07.2006.), ,,Noteikumi par Valsts pedagogiski mediciniskas komisijas un
pasvaldibu pedagogiski medicinisko komisiju kompetenci” (03.12.2009.),
»Noteikumi par centralizéto eksamenu saturu un norises kartibu” (06.04.2010.)
u.c. Balstoties uz tiem, tiek mekleti risinajumi, ka veiksmigak organizet
pedagogisko procesu. Centra izvirzas skoléna socialo prasmju attistiba un
pilnveide. Tam misdienu socialekonomiskaja situacija, kad sabiedribas
integracijas iesp&jas skatamas ne tikai valsts, bet visas Eiropas un pasaules
konteksta, ir arvien lielaka nozime un tas nosaka skoléna socializacijas kvalitati
nakotné.

Arvien biezak runa par skolenu kompetencém, kas iegiistamas izglitibas
procesa. Eiropas pamatprincipu kopuma (2006) noteiktas astonas pamatprasmes,
ko sauc arl par tranvesalajam caurviju kompetencém. Vairakas no min€tajam
kompetencém, piemé&ram, sazina dzimtaja valoda, digitala prasme, socialas un
pilsoniskas prasmes nav iedomajamas bez komunikativas kompetences. Tas
defingjumu sniegusi daudzi autori: N.Comskis (Chomsky, 1987), Dz.Edeirs
(1997), N.Ignatjeva (Menamwvesa, 1999), M.Kenels un M. Sveins (Canale &
Swain, 1980), S.Omarova (2009), I.Maslo un LTilla (2005) wu.c.. Bez
komunikativas kompetences nav iedomajama veiksmiga socializacija, tadel
pedagogiskaja procesa nepiecieSams pieverst 1pasu veribu komunikativas
kompetences attistibai.

Pétijuma uzmaniba veltita pusaudziem, kuriem valodas trauc&umi ir
primari. Sabiedriba biezi pastav maldigs uzskats, ka tie ir bérni ar garigas
attistibas trauc€jumiem, kuriem ar1 ir valodas trauc€jumi, bet tie ir sekundari. Ja
valodas trauc€jums ir primars un to savlaicigi diagnosticé un uzsak kompleksu
korekcijas darbu, intelektuala attistiba netiek traucéta.



Nepietiekami attistita valoda kavé komunikativas kompetences attistibu.
Valodas trauc€jumu dél raduSies sekundarie trauc€jumi izzinas, uzvedibas un
komunikativaja sfera (Tiibele, 2006, Bapuxe, 2001, Henamwvesa, 2005, Kopnes,
2001 wu.c.). Pusaudzu vecuma posmam raksturigo attistibas ipatnibu un
trauc€jumu sint€ze palielina riska faktoru ietekmi, apdraud pusaudzu ar valodas
traucjumiem socializaciju. Nepietieckami attistita valoda un ar to saistita
komunikativa kompetence ietekm& domasanu, ricibu, uzvedibu, komunikaciju,
kas ir socialas mijiedarbibas forma ar mérki nodibinat kontaktu, parliecinat vai
apstridét kadu (Canale & Swain, 1980, Edeirs, 1997, Omarova, 2009 u.c.). Tas
rada draudus pamatkompetencu apguvei. Lidz ar to nakotné tiek apdraudéta
pusaudza ar valodas trauc€jumiem ka kadas nozares specialista kvalifikacija un
iesp&ja lidzvertigi funkcionét 21.gadsimta zinasanu sabiedriba.

PROMOCIJAS DARBA VISPAREJS RAKSTUROJUMS
Pétijjuma probléema

Latvija ir petijumi (Baumane, 1994, Miltina, 2005, Tiabele, 2002, 2006,
2008 u.c.) par valodas attistibas un korekcijas problemam pirmsskolas un
sakumskolas berniem. Citu valstu pedagogu pétijumi (Novak, 2002, Reed, 2004,
Bapnke, 2001, Haszaposa, 2001, Tpogumosa, 2006 u.c.) un autores pieredze
liecina, ka ne vienmér valodas trauc€umi tiek noveérsti pirmsskolas un
sakumskolas perioda. Ta ka valodas trauc€jumi ierobezo individa personisko,
profesionalo un ekonomisko pasrealizaciju, ta no personiskas problémas kliist
par sabiedrisku, jo tiek izSkeérdeti potencialie cilveékresursi (Novak, 2002, Reed,
2004). Nepieciesams rast veidus, ka sniegt atbalstu pusaudziem ar valodas
traucgjumiem, sekmét vinu komunikativas kompetences attistibu, kas palidzetu
viniem pasrealizéties musdienu sabiedriba. Lidz ar to izv€l€ta promocijas darba
ttma — PusaudZu ar valodas traucéjumiem komunikativas kompetences
attistiba internatpamatskola.

Pétijjuma merkis — apzinat pusaudZzu ar valodas trauc€jumiem
komunikativas kompetences veidoSanas likumibas, izpétit nepiecieSamos
komponentus pusaudZzu ar valodas trauc€jumiem komunikativajai darbibai,
iesp€jas tos pilnveidot, izstradat un parbaudit didaktisko modeli pusaudzu ar
valodas traucgjumiem komunikativas kompetences attistibai internatpamatskolas
apstaklos.

Petijuma jautajums - vai didaktiskais modelis, kur§ paplaSina
internatpamatskolas skolénu komunikativo darbibu macibu procesa, arpusstundu
laika un arpus skolas situacijas, veicina pusaudzu ar valodas trauc€jumiem
komunikativas kompetences attistibu.



Darba uzdevumi:

. Analizét konceptualas pieejas un teoretiskds atzinas par pusaudzu

attistibas dazado aspektu mijiedarbibu un valodas trauc€jumu un riska
faktoru ietekmi uz pusaudzu ar valodas trauc€jumiem komunikativas
kompetences attistibu.

Analiz€jot dazadus komunikacijas modelus, apzinat priekSnosacijumus
veiksmigai pusaudzu ar valodas traucgjumiem komunikacijai.

. Analizét pusaudzu ar valodas trauc€jumiem komunikativas kompetences

veidosanos pedagogiskaja procesa internatpamatskola.

Izstradat daudzveidiga komunikativaja darbiba balstitu didaktisko modeli
pusaudzu ar valodas traucgjumiem komunikativas kompetences attistibai
internatpamatskola, komunikativas kompetences vérté€Sanas krit€rijus un
raditajus.

Pétijuma metodologiskos pamatus veido $adas atzinas par:

valodas trauc€jumiem un to ietekme uz personibas attistibu (Cirrin &
Gillam, 2008, Dodwell & Bavin, 2008, Miltina, 2005, Novak, 2002, Reed,
2004, Sharp & Hillenbrand, 2008, Smita & Strika, 1998, Stromswold,
2001, Thompson et al., 2001, Tibele, 2008, 2006, 2002, Bopooyruna,
2004, Bapuke, 2001, Henamvesa, 2005, Kopues, 2001, Hazaposa, 2001,
Cuskosa, 2008, Tpoghumosa, 2006, Yyewesa, 2002, [llunosa, 2005, u.c.);
pusaudzu attistibas dazado aspektu mijiedarbibu un riska faktoriem
(Craig & Baucum, 2008, Freida, 2010, Guttmannova et al., 2008,
Henderson et al., 2006, Jessor, 1992, Piazé, 2008, Rice & Dolgin, 2010,
Youngblade & Theokas, 2006, banoypa, 2000, u.c.);

kompetenci un komunikativo kompetenci (4lijevs & Kaze, 2001, Canale
& Swain, 1980, Candwell, 2004, Edeirs, 1997, Maslo, 2003, Rickheit et
al., 2008, Tilla, 2003, Wiseman, 2001, bacmpuxosa, 2004, Bayrasuk et
al., 2000, Kyopvawosa, 2007, Xomcxuii, 1972, u.c.);

veiksmigas komunikacijas modeliem (Agejevs, 2005, Berlo, 1960,
Foulger, 2004, Garleja, 2003, Ho, 2008, Lintz, 2008, Mortensen, 2008
Mameeesa et al., 2000, [louenyos, 2011);

maciSanos ka pieredzes veidoSanos un komunikativas kompetences
attistibas pamatu (Andersone, 2007, Dewey, 1998/1938, Jarvis & Holford
& Griffin, 2003, Montagnes, 2001, Piaze, 1994, Zimmerman, 2002,
Zogla, 2001, Williams, 1995, 1989, bpyuep, 1977, Bueomckuii, 1999,
Jleonmuves, 1975, Pyounwmetin, 1999, u.c.);

atbilstoSu macibu metozu un pan€mienu nozimibu izvirzito macisanas un
attistibas mérku sasniegSana (Andersone, 2007, Ivarsson — Jansson &
Cooper, 2009, Malouff & Rooke, 2008, Novak, 2002, I naduenxosa, 2002
u.c.),

sinergiju starp macibu procesu stundas un arpusstundu aktivitatém
(Caldwell & Smith 2005, Carrol & Purdie, 2007, Kaufman & Gabler,
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2004, Mahoney, 2000, Moriana et all, 2006, Novak, 2002, Pimapunsri et
all, 2010).

Promocijas darba pamata humanas pedagogijas (Amonasvili, 2001, Maslovs,
1970, Rodzers, 1995, 1061, Spona, 2001, Vigotskis, 1999, Zogla, 2001, u.c.)
idejas, kas balstitas uz sadiem metodologiskiem principiem:

e kauzalitates princips (c€lonu un seku analize) atspogulojas valodas
traucgjumu un to radito seku analiz€; tika analiz€ta valodas trauc€jumu
un to radito seku un pusaudzu vecumam raksturigo patnibu sintezes
ietekmes uz pusaudzu ar valodas trauc€jumiem izzinas darbibu un
komunikativas kompetences;

e vésturiskuma princips. Komunikacijas modelu salidzino§a analize, kuras
rezultata izdaliti pusaudzu ar valodas traucgumiem komunikacijai
nepiecieSamie komunikativas darbibas komponenti;

e attistibas princips atspogulojas komunikativas kompetences ka vienas no
galvenajiem priekSnosacijumiem socializacijai attistibas analizg;

e skoléna personibas darbibas princips. Atzinas par maciSanos ka
individuali specifisku zinasanu konstruéSanas veidu, balstoties uz savu
personigo pieredzi un konkréta briza intelektualajam iesp€jam; darbibas
norisi ka organizétu procesu, kas sasaista uzdevumus un rezultatus;
atzinas par maciSanos ka mijiedarbibu starp paSu maciSanas procesu un
darbibam, skoléniem, vinu pieredzi.

P&c pétijuma veida tas ir darbibas pétijums (Coghlan & Brannick, 2005,
Eliot, 1991, Ferrance, 2000, Geske & Grinfelds, 2006, Kemmis & Wilkinson,
1998, Stringer, 1996, Waters - Adams, 2006). Komunikativas kompetences
attistibas modelis darbibas pétijuma atspogulo teorétiskaja petijuma gitas
atzinas par valodas trauc€jumu un pusaudzu vecumposma ipatnibu ietekmi uz
komunikativas kompetences attistibu un pedagogiska procesa organizaciju, kad,
paplasinot komunikacijas partneru loku, pusaudzis ar valodas trauc€jumiem
iegiist jaunu pieredzi un pilnigo savu komunikativo kompetenci. Pétfjumam
raksturigs cikliskums, kas ietver priekSnosacijumus, saturu, metodes, Iidzeklus
un rezultatu. Notiek virziba uz augstaku pakapi, ko raksturo komunikativas
kompetences Iimena paaugstinasanas. Petijuma izmantota Iidzdalibas darbibas
petijuma metode (Baum et al, 2006, Elden & Levin, 1991, Karlsen, 1991,
Ozane & Saatcioglu, 2008, Reason & Bradbury, 2001, Whyte, 1991).

Pétijjuma izmantotas metodes

Teorétiskas analizes metodes:

e zinatniskas literatiras analize (pedagogija, psihologija, metodika) un
strukturéSana, lai apkopotu wun visparinatu atzipas par pétjjuma
pamatjautajumiem (pusaudzis ar valodas trauc€jumiem, socializacija,
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komunikativa kompetence, musdienu pedagogijas tendences, ieklauSana
u.c.);

e normativo aktu analize, lai apzinatu iesp&jas, ko paredz likumdoSana un
realitati Latvija;

e veiksmigas pusaudzu ar valodas traucgjumiem komunikativas
kompetences internatskolas apstak]os modelesana.

Empiriskas metodes:

e dokumentu — pusaudZzu ar valodas trauc€jumiem personu lietu, valodas
karSu, veselibas stavokla — izpéte;

e komunikativas kompetences attistibas didaktiska modela aprobacija;

e pedagogiska procesa novéroSanas metode, lai verotu skolénus darbiba,
izmainas vinu komunikacija;

e vecaku aptauja,

e anketeSana, lai noteiktu pusaudzu ar valodas trauc€umiem
pasnovertéjumu un ekspertu vért§jumu komunikativajai kompetencei;

e intervija ar latvieSu valodas skolotajiem, kas strada vispargjas izglitibas
iestade, lai noteiktu skerslus sekmigai pusaudzu ar valodas traucg€jumiem
ieklauSanai vispar€ja izglitibas iestade.

Datu statistiskas apstrades un analizes metodes:

e kvalitativas (intervijas iegito datu kodéSana, grup&Sana, kontentanalize;
pusaudzu ar valodas trauc€jumiem radoSo darbu kod€Sana, biezuma un
mijsakaribu noteikSana AQUAD 6 vidg);

e kvantitativas (Kendela korelacija, Kruskal — Valisa H tests un Manna -
Vitnija tests atSkiribu noteikSanai, Fridmana un Vilkoksona tests attistibas
dinamikas noteikSana SPSS 17.0 vidg).

e kvantitativo un kvalitativo datu triangulacija.

Pétijuma baze:

X internatpamatskolas 137 skoléni ar valodas traucgjumiem, no tiem 61
pusaudzis ar valodas traucgjumiem (5.-9.klase),

CID (Jugenddorf Christophorusschule Dortmund) arodskolas (Vacija) 15
audzekni ar valodas trauc€jumiem,

31 pusaudza ar valodas traucgjumiem, kur§ macas X internatpamatskola,
vecaks,

8 pusaudzi ar valodas traucgjumiem (viena klase), kuri piedalijas
komunikativas kompetences didaktiska modela aprobacija,

3 eksperti (2 eksperti — X internatpamatskolas latvieSu valodas un
literaturas skolotajs un psihologs — piedalijas pusaudzu ar valodas traucgjumiem
komunikativas kompetences verteSana, 1 eksperts — citas skolas latvieSu valodas
un literatiiras skolotajs, piedalijas pusaudZzu ar valodas traucg€jumiem radoSo
darbu valodas kvalitates noveérteSana),

3 latvieSu valodas un literattiras skolotaji citas Latvijas skolas.



Promocijas darba izstrades posmi:

2008.gada augusts — 2009.gada janvaris — p&tijuma sagatavoSanas posms.
Analiz€ta eso$a situacija, izpé€tita internatpamatskolas vide, precizets
petijuma merkis, objekts, priekSmets, uzdevumi, izvirzita hipotéze.
2009.gada janvaris — 2010.gada janvaris. Analiz€ta teorétiska literatiira
par valodas trauc€jumiem un to ietekmi uz pusaudzu attistibu, analizéti un
salidzinati veiksmigas komunikacijas modeli, izstradats didaktiskais
modelis pusaudzu ar valodas trauc€jumiem komunikativas kompetences
attistibai, uzsakta ta aprobacija, izstradati pusaudzu ar valodas
traucgjumiem komunikativas kompetences verteSanas kritériji un raditaji,
anketa, veikta respondentu anketésana.

2010.gada janvaris — 2011.gada janvaris. Sistematizetas iegitas
teoretiskas zinaSanas, precizéts darba objekts un priekSmets, veikta
atkartota respondentu anketéSana, anketéti pusaudzi ar valodas
trauc€jumiem Vacija.

2011.gada janvaris — 2012.gada junijs. Hipot€ze aizstata ar pétijuma
jautajumu. Veikta tresa anketéSana. Veikta petijuma rezultatu apkopoSana
un analize, atsevisku gadijumu analize pétijjuma rezultatu padzilinatai
izp€tei. lzvirzitas t€zes aizstaveésanai.

Pétijuma novitate

Zinatniska:

apzinatas un formul&tas pusaudzu ar valodas trauc€jumiem komunikativas
kompetences attistibas likumibas un teorétiski pamatoti  efektivas
komunikativas darbibas komponenti,

noteikti kritériji un raditdji pusaudzu ar valodas trauc€umiem
komunikativas kompetences attistibas noveérteésanai;

izstradats didaktiskais modelis pusaudzu ar valodas trauc&umiem
komunikativas kompetences attistibai.

Praktiska

aprobéts didaktiskais modelis pusaudzu ar valodas trauc€jumiem
komunikativas kompetences attistibai internatpamatskola;

izstradati metodiskie materiali darbam ar pusaudziem ar valodas
trauc€jumiem latvieSu valodas stundas un arpusstundu aktivitates;
izstradatie komunikativas kompetences kriteriji, raditaji un Iimeni dod
skolotajam iesp€u noteikt pusaudzu ar valodas trauc€jumiem
komunikativas kompetences Itmeni un analizét pedagogiskaja procesa
izmantoto metozu un lidzeklu efektivitati;

pilnveidota vertéSanas sist€éma, ievieSot jaunu vért€Sanas formu -
ilgtermina ieskaite;
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e modela apraksta iestradati ieteikumu latvieSu valodas skolotajiem darbam
ar pusaudziem ar valodas trauc€jumiem.

Promocijas darba struktiira

Darba apjoms 167 lappuses. Tas sastav no ievada, 3 nodalam, nobeiguma un
40 pielikumiem. Darba izmantoti 284 avoti latvieSu, krievu un anglu valoda,
ietverts 31 att€ls un 25 tabulas.

PROMOCIJAS DARBA SATURS

Promocijas darba tris dalas. Ievada pamatota pétijuma izvéle un
aktualitate, noteikts pé€tijuma meérkis, uzdevumi un pétijuma veids, izvirzits
pétijuma jautajums, apkopots metodologiskais pamats un principi, aprakstita
pétijuma baze un posmi, pamatota petijjuma zinatniska novitate un praktiska
nozime, atklata petijuma rezultatu aprobacija.

Promocijas darba 1.dala ,PusaudZu valodas traucéjumu un
komunikativas kompetences biitiba” sastav no ¢etram nodalam. 1.darba dala
analizéta zinatniska literatira par valodas trauc€jumu ietekmi uz pusaudzu
attistibu, komunikativo kompetenci, salidzinati vairaki komunikacijas modeli,
analiz€ts pusaudzu ar valodas trauc€jumiem izglitibas nodrosinajums Latvija un
komunikativas kompetences attistibas iesp€jas internatpamatskolas apstak]os.

Promocijas darba 1.1. nodala ,,Valodas traucéjumu ietekme uz
pusaudza attistibu” ieklauj tris apaksnodalas.

Promocijas darba 1.1.1. apakSnodala, analiz€jot dazadu autoru (Cirrin
& Gillam, 2008, Dodwell & Bavin, 2008, Fey et all., 2004, Miltina, 2005, Reed,
2004, Tuabele, 2008, 2004, 2002, Bapuxe, 2001, Hazaposa, 2000, Tpogumosa,
2006 u.c.) atzinas par valodas trauc€jumiem un to korekciju, tiek secinats, ka
valodas trauc€jumu gadijuma nepiecieSams péc iesp&jas agrak uzsakt korekcijas
darbu, tomér ari tad ne vienmeér iesp§jams trauc€jumus un to raditas sekas
noverst. Nepilnigi attistita valoda ietekm€ visu macibu procesu, iespaido socialo
attistibu.

Promocijas darba 1.1.2. apakSnodala secinats, ka Izglitibas
nodroSindjuma aspekta valodas trauc€jumi skatami ka attistibas ierobezojums.
skolénu ar attistibas traucgjumiem izglitibas iesp&jas Latvija, tiek secinats, ka
miusdienu apstaklos, kad visparizglitojosas skolas ne vienmér sp€ nodroSinat
visu nepiecieSamo palidzibu skoléniem ar dazadiem trauc€jumiem un sociala
riska grupas skoléniem, kad vecaku un sabiedribas kopuma atticksme ir
nogaidoSa, uzvelot visus audzinaSanas un izglitoSanas pasakumus uz skolas
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pleciem, japastav divu veidu izglitibas iesp&jam — specialas izglitibas iestadém
un skolam, kas reali isteno ieklaujosu politiku, lai, izvert€jot katru konkr&to
gadijumu, pienemtu bérna interesem un vajadzibam atbilstosaku I[€mumu par
macibam konkréta izglitibas iestade.

Promocijas darba 1.1.3. apakSnodala, analiz€jot dazadu autoru darbus
(Craig & Baucum, 2008, Freida, 2010, Guttmannova et al., 2008, Jessor, 1992,
Piaze, 2008, Rice & Dolgin, 2010, Usmani & Danilik, 1977, Youngblade &
Theokas, 2006 u.c.), secinats, ka pusaudzu periods ir arkartigi sarezgits. Tikai
skatot to biologisko, psihologisko un sociologisko aspektu sinergija iesp&jams
radit kopainu biitiskajam izmainam un ar tam saistitajam problémam. Secinats,
ka pusaudzu vecumposma valodas attistibas problémas nav racionali apliikot ka
atsevisku problemu. P&tijuma tie skatiti komunikativas kompetences attistibas
aspekta. Pusaudziem ar valodas traucgjumiem paraleli vecumposmam
raksturigajam iezimé€m veérojamas ar1 specifiskas attistibas ipatnibas, ko nosaka
valodas traucgjuma veids un to raditie sekundari trauc€jumi (Reed, 2004,
bopooynuna, 2004, Bapmuke, 2001, Hemamwvesa, 2005, Cuexosa, 2008,
Tpogumosa, 2006), kuri var izpausties ka 1zzinas darbibas trauc€jumi, uzvedibas
trauc€jumi un komunikacijas traucgjumi.

Promocijas darba 1.2. nodala, dazadu autoru (Canale & Swain, 1980,
Chomsky, 1987, Maslo & Tilla, 2005, Rickheit et al., 2008, Baynasux et al.,
2000, u.c.)atzinu analize liecina, ka komunikativa kompetence ir lingvistiski,
psihologiski un metodiski organizéta sist€ma, ko raksturo subjekta pieredze
izmantot lingvistiskas, sociolingvistiskas, diskursa un stratégiskas zinasanas un
prasmes daudzveidigds komunikativas darbibas situacijas, pasnoverteéjums,
paskontrole un motivacija talak pilnigoties. Ta ir analitiska kategorija. Tas
Iimenis atkarigs no subjekta individualajam personibas iezimém, zinaSanam un
prasmeém, gatavibas darbibai atbilstoSi pasrealizacijas nolikam un iepriek$gjas
pieredzes, un to iesp&jams noteikt, praktiski iesaistoties dazada veida
komunikativajas darbibas un veicot racionalu un emocionalu satura un ceribu
vadibu.

Specialas literatiiras, interviju ar vispar€jo izglitibas iestazu latvieSu
valodas skolotajiem un autores personigas pieredzes (18 gadi) analizes rezultata
tika 1identificéti Skersli, kas kavé pusaudzu ar valodas trauc€umiem
komunikativas kompetences attistibu (skat. 1. att.).

Promocijas darba 1.3. nodala dazadu komunikacijas modelu (Agejevs,
2005, Berlo, 1960, Garleja, 2003, Ho , 2008, Lintz, 2008, Mameeesa &
Anukeesa & Mouanosa, 2000) analizes rezultata secinats, ka pusaudzu ar
valodas trauc€jumiem komunikativa kompetence attistisies, ja:
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e pusaudzis ar valodas trauc€umiem identifices sevi ka lidzvertigu
komunikacijas partneri, bus psihologiski gatavs sadarboties un iegis
pieredzi daudzveidigas komunikativajas situacijas;

e pusaudzim ar valodas traucgjumiem biis zinaSanas un prasmes kodét un
dekodét informaciju atbilstosi komunikacijas meérkim, kontekstam un
partnera patnibam,;

e pusaudzis ar valodas trauc€jumiem biis motivets apzinati pilnveidot savu
komunikativo kompetenci (verbalo un neverbalo lidzeklu izmantoSana,
jaunu informacijas avotu apgiiSana, sp&ja paSapliecinaties);

o tiks piedavatas iesp&jas komunikacijai dazados kontekstos.

Mijiedarbibu e NepiecieSams ilgaks laiks informacijas
. 3 kodésanai un dekodésanai
ietekm@josie — e Griitibas veidot asociacijas, abstrah&t

e QGriitibas izprast zemtekstu

e Pareizas izrunas problémas
e Nepietickamas valodas lietotaja

=
@)
Z
=
ot
=
>
o Individualas e
N ! ZIinasanas un prasmes
';ﬂ komunikacijas e Gritibas formulét un argumentet savu
= partnera viedokli
é ipatnibas un —/ e Zems socialo un kultiiras zinasanu
=] S Iimenis.
anals
% e Uzvedibas problémas
> e Emocionala nenoturiba
a e Nevelesanas komunicét
) Pieredze Negativa iepriekseja pieredze
e e —— M | _/ et

1.att. Identificetie pusaudzu ar valodas traucéjumiem komunikativas
kompetences attistibas Skers[i

Balstoties uz komunikativas kompetences skaidrojumu un modelu analizi,
autore formul€ pusaudzu ar valodas traucg€jumiem komunikativas kompetences
definiciju: pusaudzu ar valodas traucéjumiem komunikativa kompetence ir sevis
ka lidzvértiga komunikacijas partnera apzinasanas un motivéta valodas prasmju
(lingvistisko, sociokultiras, diskursa, stratégisko) izmantosana un apzinata
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pieredzes bagdtinasana daudzveidigos kontekstos savu meérku un vélmju
istenoSanai.

Par komunikativo kompetenci raksturojuSiem galvenajiem komponentiem
tiek izvirziti komunikacijas partneri, konteksts un pieredze.

Promocijas darba 1.4. nodala ,,Pusaudzu ar valodas traucéjumiem
komunikativas kompetences attistiba internatpamatskola”

Ta ka internatpamatskola pedagogiskais process tiek organizéts nosaciti
slegta vide, t.s. mikrovidé. Komunikativas kompetences attistibas aspekta notiek
mijiedarbibas starp pusaudzi ar valodas traucgjumiem — skolotaju (att€la S),
pusaudzi ar valodas trauc€jumiem — atbalsta personalu (attéla AP), pusaudzi ar
valodas trauc€jumiem — citu pusaudzi ar valodas trauc€jumiem (skat. 2.att.).

2. att. Pusaudzu ar valodas traucejumiem komunikacija pedagogiskaja
procesd mikrovide

Sada sadarbiba nodro§ina macibu satura apguvi, valodas korekciju, atbalstu
pusaudzim ar valodas trauc€jumiem, savstarp€jo mijiedarbibu skolas vide, tomer
no komunikativas kompetences attistibas viedokla pedagogiska procesa
organizacija ir attistibu ierobezojoSa. Tiek secinats, ka skolas videi jabiit
atvertakai, nepiecieSams, sadarbojoties ar citam izglitibas iestadém,
sabiedriskajam organizacijam u.tml. un iesaistot jaunus komunikacijas
partnerus, sakotngji realiz€t dal&ju, bet pastavigu, velak pastavigu, bet nepilnu
(Manogpees & [lImamxo, 2008) ieklauSanas modeli, kas nakotné varétu
parversties par pastavigu un pilnu ieklauSanu. Pusaudzu ar valodas
traucgjumiem komunikativa kompetence attistisies, ja tiks ieverotas Sadas
likumibas:

e tiks nodroSinata mijiedarbiba un aktivas darbibas process pozitivas

pieredzes bagatinasanai atbilsto§i pusaudZzu vecumposma interesém,
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vajadzibam un dazadajiem attistibas aspektiem (Andersone, 2004, Dewey,
1998/1938, Geidzs & Berliners, 1999, Jessor, 1992, Renge, 2002,
Rickheit et al., 2008, Tomasello, 2003, Bueomcxuu, 1999, Kpaiie, I' &
bokym /[., 2008, Jleonmves, 1997, u.c.);

e informacijas kvalitates paaugstinaSanai macibu procesa un arpusstundu
nodarbibas pusaudzi ar valodas trauc€umiem sanems sistematisku un
nepartrauktu pedagogisko atbalstu atbilstosi valodas traucEjuma veidam
un ta raditajam sekam (Bara et al., 20016 Cirrin & Gillam, 2008,
Dodwell & Bavin, 2008, Miltina, 2005, Reed, 2004, Rickheit et al., 2008,
Tiibele, 2008, 2004, 2002, bopooyruna, 2004, Baprnke, 2001, Henamvesa,
2005, Cuskosa, 2008, Tpoghumosa, 2006, u.c.).

Promocijas darba 2.dala ,,Didaktiskais modelis pusaudZzu ar valodas
traucéjumiem komunikativas kompetences attistibai” sastav no tris nodalam.
2.dala raksturota pusaudzu ar valodas traucéjumiem komunikativas kompetences
attistibas modela biitiba un struktiira, sniegts didaktiskas pieejas apraksts,
izstradati un aprakstiti pusaudzu ar valodas trauc€jumiem komunikativas
kompetences verteSanas kriteriji un raditaji.

Promocijas darba 2.1. nodala ,,Komunikativas kompetences modela
biittha un visparéja struktiira”, balstoties uz atzinam par pusaudzu
vecumposmu (Gudjons, 1998, Jessor, 1992, Piazé, 2002, Rice & Dolgin, 2010,
Svence, 1999, Bueomckuu, 1999, wu.c.), valodas trauc€jumiem un to
raditajiem sekundarajiem trauc€jumiem (Miltina, 2005, Smita & Strika, 1998,
Tiibele, 2008, 2006, 2004, 2002, Bopooyauna, 2004, Bapunxe, 2001, Kopnes,
2001, Tpogumosa, 2006, I[llunosa, 2005, u.c.) veiksmigu komunikaciju
(Agejevs, 2005, Garleja, 2003, Ho, 2008, Lintz, 2008, u.c.), analizgjot
internatpamatskolas pedagogu sadarbibu atbalsta sniegSana pusaudziem ar
valodas trauc€jumiem un personigo pieredzi, promocijas petijumam piedavats
pusaudzu ar valodas traucgjumiem komunikativas kompetences attistibas
didaktiskais modelis, kura ka galvenie komponenti tiek noteikti komunikacijas
partneri, informacija, konteksts un pieredze (skat 3.att.).
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PRIEKSNO -
SACTUMI

SABIEDRIBAS ATTIEKSME

3. att. Pusaudzu ar valodas traucéjumiem komunikativas kompetences attistibas
didaktiskais modelis

Komunikacijas partneris (modeli gan PVT, gan KP) vienlaikus nodod un
sanem informaciju, ir informacijas apmainas iniciators un vaditajs sazina.

Piedavataja modeli komunikacija notiek divos Iimenos: Saura loka jeb
mikrovidé un plaSaka loka jeb makrovidé. Pusaudzis ar valodas trauc€jumiem
apgust komunikativo pieredzi, kas skatama divos aspektos — subjektiva, kas
attiecas uz pusaudza ar valodas traucgjumiem iek$€jo stavokli, un objektiva, kas
veidojas vides ietekmé. Turpmaka attistiba tiek fokus€ta uz mijiedarbibu starp
iek§€jiem un argjiem nosacyjumiem.

Promocijas darba aspekta ka mikrovide tiek skatita internatpamatskola,
kur komunikacijas partneris ir cits pusaudzis ar valodas traucgjumiem, skolotajs,
atbalsta personala darbinieks (logopéds, psihologs, socialais pedagogs). Ta ir
vide, kura tiek organizéts planveidigs pedagogiskais darbs valodas korekcijai,
komunikativas, lingvistiskas un sociokultiiras pieredzes pilnveidoSanai un
personibas  daudzpusigai attistibai. ST vide nodrosina komunikacijas
pamatprasmju un iemanu apguvi, jo realais komunikacijas partneru loks ir
ierobezots. Komunikativas kompetences apguvei nepiecieSams piesaistit jaunus
komunikacijas partnerus. Jarada apstakli komunikacijai makrovide.

Makrovidé arpusstundu aktivitates tiek iesaistiti jauni komunikacijas partneri.
Pusaudzis ar valodas traucgjumiem pilnveido mikrovidé apgutas komunikacijas
prasmes un iemanas. Nozimiga ir jauna pieredze — komunikacijas partnera un
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konteksta novértéSana, informacijas strukturésana, strat€gijas un kanala izvéle
atbilsto$i komunikacijas mérkim un partnerim.

Komunikativas kompetences attistiba notiek nepartraukti, tai piemit
cikliskums, kas raksturo darbibas pareju augstaka limeni. Z.Cehlova (2002)
darbibas attisttibu no reproduktiva Iidz produktivam Ilimenim uzskata par
pedagogiska procesa attistibas galveno tendenci (skat. 4.att.).

PriekSnosacijumi — > Didaktiskais process — >  Rezultats

4.att. Komunikativas kompetences cikliskums

Komunikativas kompetences attistiba nozimigi ir priekSnosacijumi. Tie
var biit subjektivi un objektivi. Subjektivie priekSnosacijumi: pusaudza ar
valodas trauc€jumiem paSciena, motivacija, paSkontrole, vajadziba komunicét,
pasvertejums, vajadziba paSaktualizéties, iepriekS$€ja komunikativa pieredze,
lingvistiska un sociokultiras kompetence. Objektivie priekSnosacijumi:
skolotaja atticksme, klases biedru attiecksme, macibu vide, nepartraukta un
sistematiska palidziba jaunu kompetencé ieklauto prasmju apguve,
nostiprinasana un uzturéSana, lidz tas kliist noturigas. Pedagogiskaja procesa
tiek sasniegts rezultats, ar ko tiek saprastas parmainas pasa pusaudzi ar valodas
traucEjumiem, lidz ar to pedagogiskas darbibas process komunikativas
kompetences attistibai ir uz subjektu orientéta darbiba.

Pusaudzu ar valodas trauc€jumiem komunikativas kompetences attistibas

didaktiskaja modelr:

e komunikativa kompetences apguves process ir aktivas darbibas process,
kad par darbibu déve uz kaut ko virzitu cilveka aktivitati, kuru rosina kads
motivs. Ar darbibu vienmér saistiti noteikti emocionali pardzivojumi,
kurus nosaka vajadzibas, kas ierosinajusi darbibu, apmierinasana.

e latvieSu valodas macibu satura iestradato elementu — lingvistiska,
diskursa, pragmatiska, stratégiska un sociokultiras — apguve sekmé
komunikacija ietverta informacijas kvalitates pilnveidi un ce] pusaudza ar
valodas trauc€jumiem ka komunikacijas partnera paSapzinu;

e komunikativas kompetences attistiba realiz€jas dazados darbibas veidos,
turklat taja ieklauto elementu attistiba iesp€jama gan mutvardu, gan
rakstveida forma, Ipasu uzmanibu ieradot mijiedarbibai jeb interakcijai;

e skolotaja atbalsts komunikativas kompetences attistiba tiek sniegts
atkariba no pusaudza ar valodas trauc€jumiem pieredzes;

e specialas metodes un pan€mieni (vielas sadaliSana mazakas vienibas,
individualais darba temps, ilgtermina ieskaites, kopdarbiba u.c.) sekmé
sistematisku  un nepartrauktu palidzibu pusaudzim ar valodas
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traucgjumiem, nodroSinot komunikativajai kompetencei nepiecieSamo
prasmju apguvi, to uzturéSanu, lidz tas klust noturigas;

e komunikativo barjeru parvaréSanai un pieredzes bagatinasanai tiek
nodroSinatas apgiito zinasanu, prasmju un iemanu pielietojama iesp€jas
makrovide.

Autore uzskata, ka planveidigi organizéts pedagogiskais process, kura
darbibas noris gan mikro, gan makrovidé un kura tiek apgitas jaunas socialas
lomas, atbilst pusaudzu ar valodas traucgjumiem vajadzibai péc saskarsmes
dazadas situacijas un sekmé komunikativas kompetences attistibu.

Promocijas darba 2.2. nodala ,,Didaktiska pieeja modela ievieSanai”
aprakstitas pedagogiska procesa konstruéSanai un vadiSanai veicamas vairakas
pedagogiskas darbibas, metodes un lidzekli. Secinats, ka pusaudzu ar valodas
traucjumiem komunikativas kompetences attistiba iesp€jama gan mutvardu,
gan rakstveida forma, TpaSu uzmanibu ieradot mijiedarbibai jeb interakcijai, un
sniedzot viniem nepartrauktu pedagogisko palidzibu, ko sistematizé maza
apjoma uzdevumi, kas versti uz tuvako attistibas zonu un kas sekmé& jaunu
veiksmigai komunikacijai nepiecieSsamo Ipasibu veidoSanos un to stabilizaciju.
Tikai vienots pedagogiskais process, kad macibu stundu un arpusstundu darbam
1zvirziti 11dzigi mérki un uzdevumi, nodroSina optimalus apstaklus pusaudzu ar
valodas traucg€jumiem komunikativas kompetences attistibai internatpamatskola,
sekmé vina sagatavoSanos komunikacijai citos kontekstos ar dazadiem
komunikacijas partneriem.

Promocijas darba 2.3. nodala ,,Komunikativas kompetences attistibas
veértéSanas Kritériji un raditaji” pusaudzu ar valodas trauc€jumiem
komunikativas kompetences aspekta, balstoties uz dazadu autoru atzinam par
komunikativo kompetenci (Canale & Swain, 1980, Maslo, & Tilla, 2005,
Kyopvsawosa, 2007 u.c.) un tas vert€Sanu (Lee, 1979, Rickheit et al., 2008,
Ruben & Kealey, 1979, Spitzberg, 2000, Wiserman, 2001), pusaudzu ar valodas
traucgjumiem efektivai komunikacijai nepiecieSamajiem komponentiem, par
pusaudzu ar valodas trauc€jumiem komunikativas kompetences veértéSanas
krit€rijiem tiek izvirziti:

o sevis ka komunikdcijas partnera apzinaSands (ietver sevi personigas
iezimes, pasnovertejumu, paskontroli, empatiju, toleranci, vélmi uzsakt
komunikdaciju, sadarbibu). Pusaudzim ar valodas trauc€jumiem jabiit
gatavam uzsakt sadarbibu, apzinoties sevi ka komunikacijas partneri, jo
komunikativa kompetence attistas tikai kopiga darbiba, kura svariga ir
prasme izprast citu cilvéku ka komunikacijas partneri, bet tas iespg&jams
tikai uzkrajot pieredzi (Tomasello, 2003). Dekod€Sana ietver sevi
modelus, kas veido saikni starp mijiedarbibu un situaciju, ietverot sevi
citu cilvéku jitu atpaziSanu, pamatojoties uz empatiju, toleranci, pieredzi
un secinajumiem (Rickheit et al., 2008),
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® informacijas apmaina (ietver sevi prasmi kodét un dekodet informaciju
dazadas situacijas mutvardos un rakstos un prasmi iegiit informdciju no
dazadiem avotiem, So prasmju limenis paaugstinds, pieaugot pieredzei).

Informacijas apstrade ir katras komunikacijas pamatsastavdala (Rickheit

et al., 2008), ietver sevi dazadas darbibas, kas ir apzinatas (ietver sevi

mérkus, to realizacijas planus un uzvedibu) un vérstas uz komunikacijas

partnera ietekméSanu (Bara et al., 2001)

No Sejienes izriet pusaudzu ar valodas trauc€jumiem komunikativo
kompetenci raksturojoSo kriteriju raditaji. Kriterija ,,sevis ka komunikacijas
partnera apzinasanas” raditaji ir paSizjita, sadarbiba, atbildiba, tolerance,
empatija. Kritérija ,informacijas apmaiga” raditaji ir prasme izteikties
mutvardos, prasme izteikties rakstos, prasme lietot datoru, prasme iegit
informaciju, prasme izteikt viedokli.

Apzinot pusaudZu ar valodas trauc€jumiem vajadzibas, komunikativas
kompetences attistibas didaktiskais modelis realiz€jas mérktieciga darbiba,
cikliski un dinamiski. Pamata ir skolénu aktivitate péc informacijas apmainas un
sevis ka komunikacijas partnera apzinasanas. Aktivitate ir darbibas intensitate,
ko raksturo biitiskas aktivitates pazimes: noraidoSa, pasiva klatbiitne, situativa
aktivitate, aktivitate pazistama vid€, stabila aktivitate. Aktivitate norada wuz
komunikativas kompetences Itmeni — jo augstaka darbibas intensitate, jo
augstaks komunikativas kompetences [imenis.

Autore izdala divus galvenos kritérijus, katru no tiem raksturo vairaki
raditaji, par galvenajiem veiksmigas komunikacijas komponentiem uzskata
komunikacijas partneri un informaciju. Tie tiek akcentéti ka verteSanas kriteriji.
Tadi komponenti ka kanals, konteksts un pieredze netiek atseviski izdaliti ka
kritériji. Autore uzskata, ka Sie tris komponenti pakartoti pusaudza ar valodas
traucgjumiem ka komunikacijas partnera un informacijas apmainas kvalitates
raksturojumam, jo, pieméram, izpratnes limenis par komunikacijas vidi nosaka
gan komunikacijas partnera, gan informacijas apmainas kvalitati, tapat ka,
pieaugot komunikacijas pieredzei, mainas komunikacijas partnera un
informacijas apmainas kvalitate u.tml. Tadel Sie komponenti ir ietverti raditajos.

Jaunas komunikativas pieredzes apgtiSana un izvertéSana rada talakas tas
bagatinasanas iesp&jas, modificé priekSnosacijumus, seviski subjektivos, jo
notikuSas izmaigas motivacija, atticksmeé, zinasanas utt. Cikls sakas no jauna.
Tas ir nebeidzams process, kompetence pilnveidojas visa miiza garuma. Ta ir
attistiba didaktiska izpratné, kur ta tiek defin€ta ka ,,pamatotibas (realas
iespejas), lidzekla (attistitas 1paSibas ir aktuals Iidzeklis mérka sasniegSanai),
mérka (sasniedzama didaktiskaja procesa) un rezultata (readli sasniegta)
kategorija” (Zogla, 2001, 102).

Literatiiras analize par maciSanos ka pieredzes veidoSanos un attistibas
pamatu (Andersone, 2007, Dewey, 1998/1938, Jarvis & Holford & Griffin,
2003, Montagnes, 2001, Piazé, 1994, Zimmerman, 2002, Zogla, 2001, Williams,
1995, 1989, bpynep, 1977, Bueomckuii, 1999, Jleoumves, 1975, Pyounwmeiin,
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1999, u.c.), atbilstoSu macibu metoZzu un panémienu nozimibu izvirzito
maciSanas un attistibas mérku sasniegS8ana (Andersone, 2007, Ivarsson —
Jansson & Cooper, 2009, Malouff & Rooke, 2008, Novak, 2002, I'naouenxosa,
200, u.c.), sinergiju starp macibu procesu stundas un arpusstundu aktivitatem
(Caldwell & Smith 2005, Carrol & Purdie, 2007, Kaufman & Gabler, 2004,
Mahoney, 2000, Moriana et all, 2006, Pimapunsri et all, 2010), par
komunikativas kompetences noveértesanu (Lee, 1979, Rickheit et al., 2008,
Ruben & Kealey, 1979, Spitzberg, 2000, Wiserman, 2001) lauj secinat, ka
pusaudzu ar valodas traucgjumiem komunikativas kompetences attistibas
didaktiska modela ieviesanas efektivitati nodrosinas:

e vienots, planveidigi un mérktiecigi organizéts pedagogiskais process,
kura nodroSinati apstakli, lai pusaudzis ar valodas trauc€jumiem
izjustu nepiecieSamibu patstavigi pilnveidot savu komunikativo
kompetenci, giit valodas zinaSanu un prasmju pielietojuma pieredzi
daudzveidigas komunikativajas situacijas, palielinot komunikacijas
partneru skaitu gan realaja, gan virtualaja vidg;

e atbilstoSi pusaudzu ar valodas trauc€jumiem vajadzibam izstradata
vert€Sanas sistéma, kura p€c verte€Sanas krit€rijiem un tos
raksturojosiem raditajiem noteikta pusaudzu ar valodas traucgumiem
aktivitate pec informacijas apmaigas un sevis ka komunikacijas
partnera apzinaSanas. Bitiskas aktivitates pazimes: noraidoSa, pasiva
klatblitne, situativa aktivitate, aktivitate pazistama vide, stabila
aktivitate. Par piedavata komunikativas kompetences attistibas modela
efektivitati liecina pusaudZzu ar valodas trauc€jumiem darbibas
intensitates palielinaSanas;

e kompleksa un nepartraukta palidziba sasniegtaja komunikativas
kompetences attistibas ItmenT un meérktieciga palidziba veidot
atbilstoSas kvalitativi jauna aktivitates limena ipaSibas, sistematiska
apstaklu uzturéSana aktivai komunikativajai darbibai un pieredzes
bagatinasana mikro un makro vide.

Promocijas darba 3.dala ,,PusaudZzu ar valodas traucéjumiem
komunikativas kompetences attisttbas modela efektivitate” sastav no 4
nodalam. 3. Dala aprakstits empiriskais petijums.

Promocijas darba 3.1. nodala ,,Empiriska pétijjuma metodologija:
pétijuma veids, baze, izlase, metodes un norise” raksturots peétijuma veids,
kvalitativa un kvantitativa p&tijuma metodologija, raksturota empiriska p&tijuma
izlase.

Promocijas darba 3.2. nodala ,,Informacijas apmainas un sevis ka
komunikacijas partnera apzinaSanas mijiedarbiba pusaudZzu ar valodas
traucéjumiem komunikativas kompetences attisttbas procesa” veikta
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pusaudzu ar valodas trauc€jumiem izlases un ekspertu izlases anket€Sanas tris
mérijjumu rezultatu (SPSS 17.0 vide) salidzinosa analize, rezultatu triangulacija.

Promocijas darba 3.3. nodala ,,Pusaudzu ar valodas trauc€jumiem
komunikativas  kompetences  attistibas dinamika  komunikativas
kompetences attistibas modela aprobacijas laika” veikta 3.mérijjumos iegiito
rezultatu analize, izmantojot Vilkoksona un Fridmana testu.

Promocijas darba 3.4. nodala ,,Pusaudzu ar valodas trauc€jumiem
radoSo darbu analize AQUAD 6 vidé” noteikts metakodu un multiplo kodu
lietoSanas biezums un mijsakaribas. AQUAD 6 vid€ iegttie rezultati trianguléti
ar programma SPSS 17.0 iegiitajiem rezultatiem. Lai iegiitos kvalitativas
analizes rezultatus var€tu visparinat, tie apstradati programmas SPSS vide.

TEZES AIZSTAVESANAI

AizstaveSanai tiek izvirzitas Sadas tezes:

1. Mgrktiecigi organizéta pedagogiska darbiba, apzinot pusaudzu ar valodas
traucjumiem vajadzibas, komunikativas kompetences attistibas
didaktiskais modelis realiz€jas cikliski un dinamiski, ka pamata ir
pusaudzu ar valodas trauc€jumiem aktivitate péc informacijas apmainas
un sevis ka komunikacijas partnera apzinaSanas. Bitiskas aktivitates
pazimes: noraidoSa, pasiva klatbiitne, situativa aktivitate, aktivitate
pazistama vidge, stabila aktivitate.

2. Kompleksa palidziba sasniegtaja komunikativas kompetences attistibas
Iiment un mérktieciga palidziba veidot atbilstoSas kvalitativi jauna
aktivitates Itmena 1paSibas, sistematiska apstaklu uzturéSana aktivai
komunikativajai darbibai un pieredzes bagatinasana mikro un makro vidé
sagatavo pusaudZzus ar valodas trauc€jumiem veiksmigai komunikacijai
nepazistamos kontekstos.

3. Pusaudzim ar valodas trauc€umiem sniegtajam atbalstam raksturigs
sistematiskums un nepartrauktiba, metoZzu maina skoléna slimibas laika.
Tas nodroSina vienmérigas palidzibas uzturéSanu noturigas komunikativas
kompetences veidoSanai.

SECINAJUMI

Komunikativas kompetences attistibas didaktiska modela aprobacija un
legiitie empiriska petijuma rezultati lauj secinat, ka:

1. pedagogiskaja procesa komunikativas kompetences attistiba realiz&jas
dazados darbibas veidos. Komunikativaja kompetencé ieklauto elementu
(lingvistiskais, diskursa, pragmatiskais, strat€giskais, sociokultiiras)
attistiba iesp&jama gan mutvardu, gan rakstveida forma, 1paSu uzmanibu
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ieradot mijiedarbibai jeb interakcijai gan paSu skolénu starpa, gan

paplasinot komunikacijas partneru loku;

2. pusaudzu ar valodas trauc€jumiem komunikativas kompetences attistibu
ietekmé tadi faktori ka kompleksa korekcijas darba uzsakSanas laiks,
logopédiskais slédziens, blakusdiagnozes, gimenes statuss (par ko liecina
Kruskal — Valisa H testa rezultati), nepartraukta palidziba, ko sistematize
maza apjoma uzdevumi, kas veérsti uz tuvako attistibas zonu un kas
sekmé jaunu veiksmigai komunikacijai nepiecieSamo ipasibu veidoSanos
un to stabilizaciju;

3. izstradatais komunikativas kompetences attistibas didaktiskais modelis
sekmé pusaudzu ar valodas traucgjumiem komunikativas kompetences
attistibu. Par to liecina datu analize SPSS 17.0 un AQUAD 6 vide:

- Fridmana testa rezultati liecina, ka pastav statistiski biitiskas
atSkiribas starp kritérijiem ,sevis ka komunikacijas partnera
apzinaSanas” un ,informacijas apmaina” (p=0,000). Raditajiem
»pasizjita” un ,tolerance” konstatetas statistiski loti butiskas
atSkiribas (p=0,004), par&jos raditajos signifikance norada uz
maksimali batiskam atSkiribam (p<0,001);

- Vilkoksona testa rezultati liecina, ka pastav maksimali biitiskas
atSkiribas raditajos: ,,sadarbiba”, ,atbildiba”, ,prasme izteikties
rakstos”, ,,prasme lietot datoru”, ,,prasme ieglt informaciju”,
»prasme izteikt viedokli”, par€jos raditajos konstatetas statistiski
loti biitiskas atSkiribas;

- pusaudzu ar valodas trauc€jumiem radoSo darbu analize
programmas AQUAD 6 vidé liecina par metakodu un multiplo
kodu lietoSanas biezuma palielinasanos. Visparinasanai veikta
iegiito rezu apstrade programma SPSS 17.0 liecina, ka pastav
maksimali butiskas atSkiribas (p<0,001) starp metakodiem pétijuma
sakuma un beigas. Bitiskas atSkiribas v€rojamas tris raditajiem:
tolerancei (p=0,022), prasmei izteikties rakstos (p=0,019) un
prasmei izteikt viedokli (p=0,021).

Empiriskaja dala iegito mérjjumu validitati un ticamibu nodroSina
kvalitativo un kvantitativo pétijuma metoZu izmantoSana, kas aptver ilgaku laika
posmu, un iegiito rezultatu triangulacija.

Balstoties uz empiriskaja pétijuma iegiitajiem datiem un to analizi, uz
promocija darba izvirzito pétijuma jautajumu - vai komunikativas kompetences
attistibas didaktiskais modelis, kur§ paplaSina logopédiskas internatpamatskolas
skolénu komunikativo darbibu macibu procesa, arpusstundu laika un arpus
skolas situacijas, veicina pusaudzu ar valodas trauc€jumiem komunikativas
kompetences attistibu — var atbild€t apstiprinos$i: izstradatais komunikativas
kompetences attistibas didaktiskais modelis veicina pusaudzu ar valodas
trauc€jumiem komunikativas kompetences attistibu, tomér pilnigai tas
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efektivitates nodroSinaSanai nepiecieSams vecaku atbalsts un kvalitativa
mediciniska rehabilitacija smagaku blakusdiagnozu gadijumos.

REKOMENDACIJAS UN IETEIKUMI

Iespejami pilnigakai izpratibai, ar kadam griittbam macibu procesa un
komunikativaja darbiba saskaras pusaudzim ar valodas trauc€jumiem,
promocijas darba autore aicina skolotajus ari pamatskolas perioda ciesi
sadarboties ar logopédu un, organiz€jot pedagogisko procesu, trauc€jumu d¢l
nepazeminat Siem pusaudziem izvirzitas prasibas, bet piedavat ilgaku laiku
uzdevumu izpildei, sadalit plasaka apjoma materialu sikakas vienibas, palidzet
pusaudzim ar valodas trauc€jumiem apglit viniem atbilstoSus maciSanas
panémienus (Itmlapinu izmantoSana, galvenas domas pasvitro$ana u.tml.).

Peétjuma gaita izstradatais un parbauditais komunikativas kompetences
attistibas didaktiskais modelis, didaktiska pieeja ta ievieSanai var tikt izmantots
darba ar pusaudziem ar valodas trauc€jumiem ne tikai internatpamatskolas, bet
ar1 vispargjas izglitibas iestades apstaklos. To iesp&jams piemérot ar1 darba ar
skoléniem, kuriem ir specialas vai Tpasas vajadzibas, uz kuru pamata sekundari
veidojuSies komunikacijas traucg€jumi.

Promocijas darba izpétita komunikativas kompetences attistiba pusaudziem
ar valodas trauc€jumiem, istenojot komunikativas kompetences attistibas
didaktiska modela principus internatpamatskolas apstaklos. Ta ka empiriskaja
petijuma iegiitie dati programma SPSS 17.0 uzradija biitiskas atSkiribas atkariba
no blakusdiagnozém un gimenes gan Kritériju, gan raditaju verteéjumos norada uz
to, ka nepiecieSams modeli pilnveidot. Tas rada nepiecieSamibu veikt
starpdisciplinarus ~ pétfjumus  (pedagogiskie,  psihologiskie,  socialie,
mediciniskie), kas lautu precizak izprast blakusdiagnozu un vecaku attieksmes
ietekmi uz komunikativas kompetences attistibu un balstoties uz kuriem tiktu
izstradati kompens€joSie mehanismi, lai veicinatu pusaudzu ar valodas
traucg€jumiem komunikativas kompetences attistibu.

Vel viens turpmako pétijumu virziens varétu biit saistits ar komunikativas
kompetences novertésanu, izmantojot noteiktos krit€rijus un raditajus, vispargjo
izglitibas iestazu audzekniem, kuriem dazadu iemeslu d€] (nak no riska gimenes,
ir vienaudZu atstumts, nak no minoritasu gimenes un arpus skolas komunicg cita
valoda u.c.) var€tu biit komunikacijas trauc€jumi. Komunikativas kompetences
attistibas didaktiska modela aprobacija darba ar Siem skoléniem lautu paplaSinat
pétijuma robezas, pilnveidot modeli un visparinat izmantoSanai daudzveidigas
pedagogiskajas situacijas.
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ABSTRACT

The aim of the thesis — to identify the regularities for the development of
communicative competence of adolescents with language disorders, to explore
the components needed for their communicative activity, opportunities to
improve them, work out and test a didactic model for the development of
communicative competence among adolescents with language disorders under
conditions of a basic boarding school.

Analyzing the impact of language disorders on personality development
within action research there have been determined obstacles to the development
of communicative competence among adolescents with language disorders.
Basing on the identified regularities there is created a didactic model for
development of communicative competence among adolescents with language
disorders, worked out and substantiated criteria, indicators and level descriptions
of communicative competence, performed approbation of the model under
conditions of a basic boarding school.

Keywords: adolescents with language disorders, communicative
competence, didactic model.
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INTRODUCTION

Life in the knowledge society of the 21% century requires educated and
competent persons who are able to apply the existing knowledge and are ready
for further development which includes the idea of improvement and
progressive changes.

In this context in Latvia the issue of providing education to pupils with
special needs has become topical: whether all these pupils shall be included into
a mainstream educational establishment and how, whether schools are ready to
provide favourable conditions to these pupils to acquire qualitative education,
what pedagogical tasks shall be solved and how to let pupils with special needs
socialize in the modern society, become independent, active members of the
society who are able to make decisions.

Provisions of special education needs is guaranteed by the legislation of
Latvia and Cabinet Regulations: “Education Law” (29.10.1998), “General
Education Law” (10.06.1999), “Regulations on Provision of General Basic
Education and General Secondary Education According to Special Needs”
(21.10.2003), “Regulations on Latvian National Plan 2007-2013” (04.07.2006),
“Regulations on Competence of the State Pedagogically Medical Commission
and Municipal Pedagogically Medical Commissions” (03.12.2009),
“Regulations on the Content and Procedure of Centralized Examinations”
(06.04.2010), etc. Basing on them solutions are searched how to organize the
pedagogical process more successfully. Development and improvement of
pupils’ social skills become topical as their role increases in the contemporary
socio-economic situation when the integration opportunities of the society shall
be considered not only in the local context, but also European and global
context, and as they determine the quality of pupils’ socialization in the future.

More and more often pupils’ competences to be acquired in the education
process are discussed. The European Framework of Key Competences (2006)
has determined eight key competences, which are also called transversal
competences. Many of the competences mentioned in the framework of key
competences, for example, communication in the mother tongue, digital
competence, social and civic competences, cannot be imagined without
communicative competence, which has been researched by such authors as
N. Chomsky (7/965), M.Canale and M.Swain (1980), J. Edeir (1997), 1.Maslo
and L.Tilla (2005), N.Ignatjeva (Henamvesa, 1999), S.Omarova (2009), etc.
Successful communication cannot be imagined without communicative
competence, thus its development shall be paid special attention in the
pedagogical process.

Within the research attention is paid to the adolescents having primary
language disorders. In the s society quite often there is a misleading view that
these are children with mental development disorders who have language
disorders, but they are secondary. If a language disorder is primary and it is
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timely diagnosed and thus complex correction is started, then intellectual
development is not impeded.

Insufficiently developed language impedes the development of
communicative competence. Due to language disorders secondary disorders in
the cognitive, behavioural and communicative sphere appear (Tibele, 2006,
Bapuxe, 2001, Henamwvesa, 2005, Kopmes, 2001 etc.). The synthesis of
development peculiarities and disorders typical for the adolescents’ age group
increases the influence of risk factors, and endanger socialization of adolescents
with language disorders. Insufficiently developed language and communicate
competence related to it influence thinking, action, behaviour and
communication which are the forms of social interaction to establish contacts,
convince or contradict somebody (Canale & Swain, 1980, Edeirs, 1997,
Omarova, 2009 etc.). It poses threats to acquisition of key competences. Thus,
in the future it endangers the qualification of an adolescent with language
disorders as a branch specialist and his/her opportunities to function equally in
the knowledge society of the 21% century.

GENERAL OVERVIEW OF THE DOCTORAL THESIS

Research problem

In Latvia there are conducted researches(Baumane, 1994, Miltina, 2005,
Tiibele, 2002, 2006, 2008, etc.) on language development and correction
problems for pre-school and basic school children. The researches of
pedagogues from other countries (Novak, 2002, Reed, 2004, Bapuxe, 2001,
Haszaposa, 2001, Tpoghumosa, 2006, etc.) and author’s experience prove that not
always language disorders are eliminated in the pre-school and basic school
period. As language disorders restrict individual’s personal, professional and
economic self-realization, it turns from a personal problem into a social problem
because potential human resources are lavished (Novak, 2002, Reed, 2004). 1t is
needed to find ways how to provide support to adolescents with language
disorders, facilitate development of their communicative competence which
would help them in self-realization in the contemporary society. Thus the
selected theme for the doctoral thesis — Development of Communicative
Competence of Adolescents with Language Disorders at a Basic Boarding
School.

The aim of the research — to explore the regularities of communicative
competence formation among adolescents with language disorders, to research
the necessary components for communicative action of adolescents with
language disorders, opportunities to improve them, to work out and test a
didactic model for development of communicative competence of adolescents
with language disorders under conditions of a basic boarding school.
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Research question — whether a didactic model broadening

communicative action of pupils of a basic boarding school in the learning
process, extracurricular activities and situations outside the school facilitates
development of communicative competence of adolescents with language
disorders.

The tasks of the research:

1. To analyse conceptual approaches and theoretical cognitions about the

interaction of various aspects of adolescents’ development and the impact
of language disorders and risk factors on the development of
communicative competence of adolescents with language disorders.

To identify preconditions for successful communication of adolescents
with language disorders by analysing various communicative models.

. To analyse formation of communicative competence of adolescents with

language disorders in the pedagogical process in a basic boarding school.
To work out a didactic model for development of communicative
competence of adolescents with language disorders in a basic boarding
school based on diverse communicative action, as well as criteria and
indicators for evaluation of communicative competence.

The methodological background of the research is based on the following
cognitions about:

language disorders and their impact on personality development (Cirrin &
Gillam, 2008, Dodwell & Bavin, 2008, Miltina, 2005, Novak, 2002, Reed,
2004, Sharp & Hillenbrand, 2008, Smita & Strika, 1998, Stromswold,
2001, Thompson et al., 2001, Tibele, 2008, 2006, 2002, Bopooyruna ,
2004, Bapuke, 2001, Henamwesa, 2005, Kopres, 2001, Hazaposa, 2001,
Cuskosa, 2008, Tpoghumosa, 2006, Yyewesa, 2002, [llunosa, 2005, etc.),
interaction of diverse aspects of adolescents’ development and risk factors
(Craig & Baucum, 2008, Freida, 2010, Guttmannova et al., 2008,
Henderson et al., 2006, Jessor, 1992, Piaze, 2008, Rice & Dolgin, 2010,
Youngblade & Theokas, 2006, banoypa, 2000, etc.);

competence and communicative competence (Alijevs & Kaze, 2001,
Canale & Swain, 1980, Candwell, 2004, Edeirs, 1997, Maslo, 2003,
Rickheit et al., 2008, Tilla, 2003, Wiseman, 2001, Bacmpuxosa, 2004,
Baynasux et al., 2000, Kyopvawosa, 2007, Xomckuti, 1972, etc.);
models of successful communication (Agejevs, 2005, Berlo, 1960,
Foulger, 2004, Garleja, 2003, Ho, 2008, Lintz, 2008, Mortensen, 2008
Mameeesa et al., 2000, [louenyos, 2011, etc.),

learning as formation of experience and basis for development of
communicative competence (Andersone, 2007, Dewey, 1998/1938, Jarvis
& Holford & Griffin, 2003, Montagnes, 2001, Piazé, 1994, Zimmerman,
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2002, Zogla, 2001, Williams, 1995, 1989, bpyuep, 1977, Bueomckuii,
1999, Jleonmoes, 1975, Pyounwmerin, 1999, etc.);

- significance of appropriate teaching methods and techniques to reach the
aims of learning and development (Andersone, 2007, Ivarsson — Jansson
& Cooper, 2009, Malouff & Rooke, 2008, Novak, 2002, [naduenxosa,
2002, etc.);

- synergy between the learning process at lessons and extracurricular
activities (Caldwell & Smith 2005, Carrol & Purdie, 2007, Kaufman &
Gabler, 2004, Mahoney, 2000, Moriana et all, 2006, Novak,
2002, Pimapunsri et all, 2010, etc.).

The doctoral thesis is based on the ideas of humane pedagogy having the
following methodological principles:

e principle of causality (analysis of causes and consequences) is reflected
in the analysis of language disorders and their consequences; there has
been analysed the impact of the synthesis of language disorders and their
consequences as well as peculiarities typical for adolescents’ age on
cognitive activity and communicative competence of adolescents with
language disorders;

e principle of history. Comparative analysis of communication aimed at
distinguishing the components of communicative activity needed for
communication of adolescents with language disorders;

e the principle of development is reflected in the analysis of
communicative competence as one of the major preconditions for
development of socialization;

e principle of pupil’s personal activity. Cognitions about learning as an
individually specific way of constructing knowledge basing on one’s
personal experience and intellectual abilities at a specific moment; action
as an organized process relating tasks and results; cognitions about
learning as interaction between the learning process itself and activities,
pupils and their experience.

According to the kind of research it is action research (Coghlan &
Brannick, 2005, Eliot, 1991, Ferrance, 2000, Geske & Grinfelds, 2006, Kemmis
& Wilkinson, 1998, Stringer, 1996, Waters - Adams, 2006). In action research
the model of communicative competence development reflects the cognitions
gained in the theoretical research about the impact of language disorders and
peculiarities of the adolescents’ age group on the development of
communicative competence and organization of the pedagogical process when
broadening the range of communication partners adolescents with language
disorders gain new experience and improve their communicative competence.
The research is cyclical; it includes preconditions, content, methods, means and
results. There is observed movement to a higher degree described by the
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increase of the communicative competence level. Within the research there is
applied the participatory action research method (Baum et al., 2006, Elden &
Levin, 1991, Karlsen, 1991, Ozane & Saatcioglu, 2008, Reason & Bradbury,
2001, Whyte, 1991).

The methods applied in the research

Methods of theoretical analysis:

analysis and structuring of scientific literature (in pedagogy, psychology,
methodology) to summarize and generalize cognitions about the key
questions of the research (adolescents with language disorders,
socialization, communicative competence, contemporary tendencies in
pedagogy, inclusion, etc.);

analysis of normative acts to become aware of the opportunities provided
by the legislation and reality in Latvia;

modelling successful communicative competence of adolescents with
language disorders under conditions of a boarding school.

Empirical methods:

exploration of documents — personal files, language cards, health
condition of adolescents with language disorders;

approbation of a didactic model for development of communicative
competence;

observation of the pedagogical process to observe pupils in action,
changes in their communication;

parents’ survey,

questionnaires to identify the self-evaluation of adolescents with language
disorders and experts’ evaluation of communicative competence;

an interview with the teachers of the Latvian language working at a
general educational establishment to identify obstacles to successful
inclusion of adolescents with language disorders into the general
educational establishment.

Methods of data statistical processing and analysis:
e qualitative (coding, grouping, content analysis of the data obtained in the

interviews; coding creative works of adolescents with language disorders,
identification of frequency and correlations by AQUAD 6);

quantitative (Kendall’s correlation, Kruskal-Wallis H-test and Mann-
Whitney rank test, Friedman and Wilcoxon test to determine the
dynamics of development by SPSS 17.0).

¢ triangulation of qualitative and quantitative data.
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The base of the research:

137 pupils with language disorders of X basic boarding school, including
61 adolescent with language disorders (forms 5-9),

15 students with language disorders of CJD (Jugenddorf
Christophorusschule Dortmund) Vocational School (Germany),

Parents of 31 adolescent with language disorders learning at X basic
boarding school.

8 adolescents with language disorders (one form) participating in the
approbation of the communicative competence didactic model.

3 experts (2 experts — a teacher of the Latvian language and literature and
a psychologist of X basic boarding school — participated in the evaluation of
communicative competence of adolescents with language disorders, 1 expert — a
teacher of the Latvian language and literature from another school participated
in the evaluation of creative works language quality of adolescents with
language disorders); 3 teachers of the Latvian language and literature in other
schools of Latvia.

Stages of developing the doctoral thesis:

e August, 2008 — January, 2009 — the research preparation stage. There is
analysed the current situation, explored the environment at the basic
boarding school, specified the aim, object, subject, tasks of the research,
put forward a hypothesis.

e January, 2009 — January, 2010. There is analysed theoretical literature
about language disorders and their impact on the development of
adolescents; there are analysed and compared, models of successful
communication, worked out a didactic model for the development of
communicative competence among adolescents with language disorders,
there is started its approbation, worked out criteria and indicators for
evaluation of communication competence of adolescents with language
disorders; there is created a questionnaire and provided to respondents.

e January, 2010 — January, 2011. There are systematized the gained
theoretical knowledge, specified the object and subject of the research,
repeatedly provided questionnaires to the respondents in Latvia and to the
adolescents with language disorders in Germany.

e January, 2011 — June, 2012. The hypothesis is substituted by a research
question. The third questionnaire is provided. The results of the research
are summarized and analysed, case studies is performed to explore deeper
the results of the research. There put forward theses for defence.
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The novelty of the research

Scientific:

identified and formulated regularities of communicative competence
development among adolescents with language disorders and theoretically
substantiated the components of effective communicative activity;

set criteria and indicators to evaluate the communicative competence of
adolescents with language disorders;

worked out a didactic model for the development of communicative
competence of adolescents with language disorders.

Practical:

approbated a didactic model for the development of communicative
competence of adolescents with language disorders at a basic boarding
school;

worked out methodological materials to work with adolescents having
language disturbances at the lessons of the Latvian language and during
extracurricular activities;

worked out criteria indicators and levels of communicative competence
provide teachers an opportunity to identify the level of communicative
competence of adolescents with language disorders and to analyse the
effectiveness of the methods and techniques applied in the pedagogical
process;

improved the evaluation system introducing a new form of evaluation — a
long-term test;

recommendations for the teachers of the Latvian language included in the
model description to work with adolescents with language disorders.

The structure of the doctoral thesis

The thesis includes 167 pages. It has an introduction, 3 chapters, a conclusion
and 40 appendixes. There are used 284 sources in Latvian, Russian and English;
the thesis has 31 figure and 25 tables.

CONTENT OF THE DOCTORAL THESIS

The doctoral thesis has three chapters. The introduction substantiates the

choice and topicality of the research, sets the aim, tasks and kind the research,
puts forward the research question, summarizes the methodological background
and principles, describes the research base and stages, substantiates the scientific
novelty and practical significance of the research, and reveals the approbation of
the research results.
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Chapter 1 of the doctoral thesis “Essence of Adolescents Language
Disorders ad Communicative Competence” includes four subchapters. The
first chapter of the doctoral thesis deals with the analyses of the scientific
literature about the impact of language disorders on adolescents’ development,
communicative competence, compared several communication models, analysed
provision of education for adolescents with language disorders in Latvia and
opportunities to develop communicative competence under conditions of a basic
boarding school.

Subchapter 1.1 “Impact of Language Disorders on Adolescents
Development” includes three subdivisions.

Subchapter 1.1.1 deals with the analysis of the cognitions of various
authors (Cirrin & Gillam, 2008, Dodwell & Bavin, 2008, Fey et all., 2004,
Miltina, 2005, Reed, 2004, Tibele, 2008, 2004, 2002, Bapuke, 2001, Hazaposa,
2000, Tpoghumosa, 2006, etc.) about language disorders and their correction.
There i1s made a conclusion that in case of language as soon as possible
correction shall be started; however, not always it is possible to eliminate
disorders and their consequences. Insufficiently developed language influences
the whole learning process and social development.

In the Subchapter 1.1.2 it is concluded that in the aspect of education
provision language disorders are considered as restriction of development.
Exploring the opportunities for education of pupils with development disorders
in Latvia it is concluded that under contemporary conditions when mainstream
schools not always can provided necessary assistance to pupils with various
disorders and social risks, when overall the attitude of parents and society in
general is expectant imposing all educational measures on school, there shall be
two kinds of education opportunities — special educational establishments and
schools implementing the inclusive policy to make decisions about learning at a
specific educational establishment suitable to the needs and interests of children
evaluating each individual case.

Subchapter 1.1.3 is focused on the analysis of the works of various
authors (Craig & Baucum, 2008, Freida, 2010, Guttmannova et al., 2008,
Jessor, 1992, Piaze, 2008, Rice & Dolgin, 2010, Usmani & Danilik, 1977,
Youngblade & Theokas, 2006, etc.); consequently it is concluded that the
adolescents’ period is very complicated. Only considering the biological,
psychological and sociological aspects in synergy it is possible to create a
holistic perspective on significant changes and elated problems. It is also
concluded that in the adolescents’ age group it is irrational to consider language
development problems separately. In the research they are viewed in the aspect
of communicative competence development. Adolescents with language
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disorders along with the characteristics typical for their age group also have
specific development peculiarities determined by the kind of language disorders
and secondary disorders caused by them (Reed, 2004, Bopooyauna, 2004,
Bapnxe, 2001, Henamvesa, 2005, Cuskosa, 2008, Tpogpumosa, 2006) which can
express as disturbances of cognitive activity, behaviour and communication.

Subchapter 1.2 deals with the analysis of the cogntitions of various
authors(Canale & Swain, 1980, Chomsky, 1987, Maslo & Tilla, 2005, Rickheit
et al., 2008, Baynasux et al., 2000, etc.) which proves that communicative
competence is a linguistically, psychologically and methodologically
organized system described by the experience of the subject in the
application of linguistic, socio-linguistic, discourse and strategic knowledge and
skills in various communicative situations, self-evaluation, self-control, and
motivation for further development. It is an analytical category. Its level
depends on the subject’s individual features, knowledge, skills and readiness to
act according to the purpose of self-realization and prior experience; it can be
determined by practical involvement into various communicative activities and
performing rational and emotional management of content and expectations.

As a result of the analysis of special literature, interviews with the
teachers of the Latvian language of general educational establishments and
author’s personal experience (18 years) there have been identified obstacles
impeding the development of communicative competence among adolescents
with language disorders (see Fig.1).

Influencing ¢  Longertimeis neededto code and decode information
interaction ¢  Difficulties to make associations and abstract
o Difficulties to understand subtext
¢  Problems of comect pronunciation
o Insufficientlangnageuser's knowledge and skills
Individual o Difficulties to formulate and substantiate one’s
characteristics of a opinion

communication Low le?'el of social and cultural knowladge
¢ d Behavioural problems

artner and a
p Emotional instability

channel Lack of willngness to commuicate

COMMUNICATIVE COMPETENCE

Experience Negative prior expetience

Fig. I Identified obstacles to development of communicative competence among
adolescents with language disorders
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In Subchapter 1.3 as a result of analysing various communicatio models
(Agejevs, 2005, Berlo, 1960, Garleja, 2003, Ho, 2008, Lintz, 2008, Mameeesa &
Anuxeesa & Mouanosa, 2000) it is concluded that the communicative
competence of adolescents with language disorders will develop if:

e adolescents with language disorders identify themselves as equal
communication partners, are psychologically ready to cooperate and gain
experience in various communicative situations;

e adolescents with language disorders have knowledge and skills to code
and decode information according to the aim, context of communication
and partner’s peculiarities;

e adolescents with language disorders are motivated to improve their
communicative competence purposefully (application of verbal and non-
verbal means, acquiring new sources of information, self-realization
ability);

e there are offered opportunities for communication in various contexts.

Basing on the explanation of communicative competence and analysis of
models the author has formulated the definition of communicative competence
of adolescents with language disorders: communicative competence of
adolescents with language disorders is awareness of oneself as an equal
communication partner and motivated use of language skills (linguistic, socio-
cultural, discourse, strategic) and purposeful enrichment of experience in
various contexts to implement one’s aims and wishes.

Communication partners, context and experience are the main components
characterizing communicative competence.

Subchapter 1.4 “Development of Communicative Competence of
Adolescents with Language Disorders in a Basic Boarding School” deals
with the pedagogical process in a basic boarding school which is organized in
closed environment, so called microenvironment. In the aspect of
communicative competence development there are interactions: an adolescent
with language disorders — a teacher (S in the Figure), an adolescent with
language disorders — support staff (AP in the Figure), an adolescent with
language disorders — other adolescent with language disorders (see Fig.2).
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Fig.2 Communication of adolescents with language disorders in the pedagogical
process in microenvironment

Such cooperation ensures acquisition of content, language correction, and
support to adolescents with language disorders, mutual interaction in school
environment; however, from the point of view of communicative competence
development the organization of the pedagogical process restricts development.
It is concluded that school environment shall be more open, it is necessary to
implement initially a constant partial, but later incomplete inclusion model,
which in the future could turn into a constant completely inclusive model, in
cooperation with other educational establishments, non-governmental
organizations, etc. and involving new communication partners (Marogees &
IlImamxko, 2008). The communicate competence of adolescents with language
disorders will develop if the following regularities are observed:

e provided interaction addictive processes to enrich positive experience
according to the interests, needs and various development aspects of the
adolescents’ age group (Andersone, 2004, Dewey, 1998/1938, Geidzs &
Berliners, 1999, Jessor, 1992, Renge, 2002, Rickheit et al., 2008,
Tomasello, 2003, Buecomckut, 1999, Kpaiie, I'& Boxym J[., 2008,
Jleoumuves, 1997, etc.);

e adolescents with language disorders receive systematic and continuous
support to increase the information quality in the learning process and
extracurricular activities according to the kind of language disorders and
their consequences (Bara et al., 20016 Cirrin & Gillam, 2008, Dodwell &
Bavin, 2008, Miltina, 2005, Reed, 2004, Rickheit et al., 2008, Tiibele,
2008, 2004, 2002, bopooynuna, 2004, Bapuxe, 2001, Henamvesa, 2003,
Cuskosa, 2008, Tpoghumosa, 2006, etc.).

Chapter 2 of the doctoral thesis “Didactic Model for Development of
Communicative Competence of Adolescents with Language Disorders”
includes three subchapters. In Chapter 2 there is characterized the essence and

42



structure of the communicative competence development model for adolescents
with language disorders, provided description of the didactic approach, worked
out and described criteria and indicators for the evaluation of communicative
competence of adolescents with language disorders.

Subchapter 2.1 “Essence and General structure of the Communicative
Competence Model” is based on the cognitions about the adolescents’ age
group (Gudjons, 1998, Jessor, 1992, Piaze, 2002, Rice & Dolgin, 2010, Svence,
1999, Bueomckuu, 1999, etc.), language disorders and the secondary
disturbances caused by them (Miltina, 2005, Smita & Strika, 1998, Tiibele,
2008, 2006, 2004, 2002, bopooyauna, 2004, Bapuxe, 2001, Kopmues, 2001,
Tpogpumosa, 2006, Llunosa, 2005, etc.) successful communication (Agejevs,
2005, Garleja, 2003, Ho , 2008, Lintz, 2008, etc.). Analysing the cooperation of
teachers in a basic boarding school to provide support to adolescents with
language disorders and personal experience within the doctoral research there is
offered a didactic model for development of communicative competence of
adolescents with language disorders, where the main components are
communication partners, information, context and experience (see Fig.3.).

PUBLIC ATTITUDES

Fig. 3 The model of developing communicative competence among ALD
A communication partner (in the model both PVT and KP)

simultaneously gives and receives information, is the initiator of information
exchange and leader in communication.
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In the offered model communication takes place on two levels: in a
narrow scope or microenvironment and in a wide scope or macro environment.
Adolescents with language disorders acquire communicative experience, which
can be viewed in two aspects — a subjective aspect relating to the inner state of
adolescents with language disorders and an objective aspect forming under the
influence of environment. Further development is focused on the interaction
between internal and external conditions.

In the aspect of the doctoral thesis the basic boarding school is considered
to be microenvironment where the communication partner is another adolescent
with language disorders, a teacher, an employee of support staff (speech
therapist, psychologist, social pedagogue). It is the environment where there is
organized planned pedagogical work for language correction, improvement of
communicative, linguistic and socio-cultural experience and multilateral
personality development. This environment ensures acquisition of basic
communication skills because the real scope of communication partners is
limited. It is needed to attract new communication partners to acquire
communicative competence. There shall be created conditions for
communication in macro environment.

In macro environment in extracurricular activities there are involved new
communication partners. Adolescents with language disorders develop
communication skills acquired in microenvironment. New experience is
significant — evaluation of a communication partner and context, structuring of
information, choice of a strategy and a channel according to the aim and partner
of communication.

The development of communicative competence is continuous, cyclical
characterizing the transition of action to a higher level. Z.Cehlova (2002)
considers the development of action from the reproductive level to the
productive level to be the main trend of the development of the pedagogical
process (see Fig.4).

Preconditions — Didactic process —_— Result

Fig. 4 Cycle of communicative competence

Preconditions are significant for the development of communicative
competence. They can be subjective and objective. Subjective preconditions:
self-respect, motivation, self-control, need for communication self-evaluation,
need for self-actualization, prior communicative experience, linguistic and
socio-cultural competence of an adolescent with language disorders. Objective
preconditions: teacher’s attitude, classmates’ attitude, learning environment,
continuous and systematic assistance in acquisition, consolidation and
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maintenance of new skills included into competence until they become
sustainable. In the pedagogical process there is reached a result — changes in the
adolescent with language disorders, thus the pedagogical process for the
development of communicative competence is a subject-oriented activity.

In the didactic model for the development of communicative competence of
adolescents with language disorders:

e the process of acquiring communicative competence is an active process
when action is an individual’s activity oriented towards something
induced by some motive. Definite emotional experience is always related
to action determined by the satisfaction of the need inducing action;

e acquisition of the elements — linguistic, discourse, pragmatic, strategic
and socio-cultural — within the content of the Latvian language facilitates
the improvement of the quality of information included into
communication and raises the self-assurance of an adolescent with
language disorders as a communication partner;

e communicative competence is developed in various ways, besides, the
development of the elements included into it is possible both in an oral
and written form paying special attention to interaction;

e teacher’s support in the development of communicative competence is
provided depending on the experience of adolescents with language
disorders;

e special methods and techniques (division of material into smaller units,
individual pace, long-term tests, collaboration, etc.) facilitate systematic
and continuous assistance to adolescents with language disorders ensuring
acquisition of skills needed for communicative competence, their
maintenance until they become stable;

e overcoming communicative barriers and enriching experience there are
ensured the opportunities to apply the acquired knowledge and skills in
macro environment.

The author considers that a planned pedagogical process where actions take
place both in microenvironment and macro environment and where new social
roles are acquired corresponding to the need of adolescents with language
disorders for communication in various situations facilitates the development of
communicative competence.

Subchapter 2.2 “Didactic Approach to Model Introduction” describes
pedagogical activities, methods and means needed for construction and
management of the pedagogical process. It is concluded that the development of
communicative competence of adolescents with language disorders is possible
both in an oral and written form paying special attention to interaction and
providing them continuous pedagogical assistance systematized by small tasks
oriented towards the approximate development zone and facilitating formation
of new characteristics needed for successful communication and their
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stabilization. Only a united pedagogical process, when lessons and
extracurricular activities have similar aims and tasks, ensures optimal conditions
for the development of communicative competence of adolescents with
language disorders at a basic boarding school, facilitates their preparation for
communication in other contexts with various communication partners.

Subchapter 2.3 “Criteria and Indicators for Evaluation of
Communicative Competence Development” deals with communicative
competence of adolescents with language disorders basing on the cognitions of
various authors about communicative competence (Canale & Swain, 1980,
Maslo, & Tilla, 2005, Kyopsawosa, 2007, etc.) and its evaluation (Lee, 1979,
Rickheit et al., 2008, Ruben & Kealey, 1979, Spitzberg, 2000, Wiserman, 2001),
components needed for effective communication of adolescents with language
disorders in order to put forward the following criteria for evaluation of
communicative competence of adolescents with language disorders:

e awareness of oneself as a communication partner(includes personal
features, self-evaluation, self-control, empathy, tolerance, wish to start
communication, cooperation). Adolescents with language disorders shall
be ready to start cooperation being aware of oneself as a communication
partner because communicative competence develops only in joint action
where it is essential to understand a person as a communication partner,
but it 1is possible just accumulating experience (Tomasello,
2003).Decoding includes models making a link between interaction and
situation, including recognition of other persons’ feelings basing on
empathy, tolerance, experience and conclusions (Rickheit et al., 2008),

e exchange of information(includes the ability to code and decode
information in various situations in an oral form and a written form and
the ability to gain information from various sources, the level of these
skills increases when experience increases). Processing information is a
key component of every communication (Rickheit et al., 2008), it
includes various purposeful activities (includes aims, their
implementation plans and behaviour) and is oriented towards influencing
a communication partner (Bara et al., 2001).

The indicators of the criteria describing the communicative competence of
adolescents with language disorders follow from it. The indicators of the
criterion “awareness of oneself as a communication partner” are self-awareness,
cooperation, responsibility, tolerance, empathy. The indicators of the criterion:
exchange of information” are the skill to express oneself orally and in a written
form, computer skills, information retrieval skills, ability to express one’s
opinion.

Exploring the needs of adolescents with language disorders the didactic
model of communicative competence development is implemented in a
purposeful activity cyclically and dynamically. The basis is pupils’ activity after
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getting aware of information exchange and oneself as a communication partner.
Activity is the intensity of action described by significant features of action:
deprecatory, passive presence, situational activity, activity in well-known
environment, stable activity. Activity indicates the level of communicative
competence — the higher intensity of activity, the higher level of communicative
competence.

The author distinguishes two main criteria; each of them is described by
several indicators. The main components of successful communication are
considered to be communication partners and information. They are emphasized
as evaluation criteria. Such components as a channel, context and experience are
not distinguished as criteria. The author considers that these three components
are subjected to the quality characteristics of adolescents with language
disorders as communication partners and information exchange because, for
example, the level of understanding about communication environment
determine the quality of both communication partners and information
exchange, just as along with increase of communication experience the quality
of communication partners and information exchange changes, etc. Thus these
components are included into indicators.

Acquisition and evaluation of new communicative experience create
further opportunities for its enrichment, modifies preconditions, especially
subjective ones because changes have occurred in motivation, attitude,
knowledge, etc. The cycle starts anew. It is an on-going process, competence
improves lifelong. It is development in didactic understanding, where it is
defined as “a category of validity (real opportunities), means (developed
features are a topical means for reaching the aim), aim (in a reachable didactic
process) and result (really reached)” (Zogla, 2001, 102).

The analysis of literature about learning as formation of experience and
background of development (Andersone, 2007, Dewey, 1998/1938, Jarvis &
Holford & Griffin, 2003, Montagnes, 2001, Piaze, 1994, Zimmerman, 2002,
Zogla, 2001, Williams, 1995, 1989, Epyuep, 1977, Bucomckuii, 1999,
Jleoumves, 1975, Pyounwmeun, 1999, etc.), significance of appropriate
teaching methods and techniques in reaching the aims of learning and
development put forward (Andersone, 2007, Ivarsson — Jansson & Cooper,
2009, Malouff & Rooke, 2008, Novak, 2002, I naouenxosa, 2002, etc.), synergy
between the learning process at lessons and extracurricular activities (Caldwell
& Smith 2005, Carrol & Purdie, 2007, Kaufman & Gabler, 2004, Mahoney,
2000, Moriana et all, 2006, Pimapunsri et all, 2010), evaluation of
communicative competence (Lee, 1979, Rickheit et al., 2008, Ruben & Kealey,
1979, Spitzberg, 2000, Wiserman, 2001) let conclude that the effectiveness of
introducing a didactic model of communicative competence development of
adolescents with language disorders shall be insured by:

e a united, planned and purposefully organized pedagogical process

ensuring conditions for adolescents with language disorders feel
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necessity to develop their communicative competence independently,
gain experience of applying one’s knowledge and skills in various
communicative situations increasing the number of communication
partners both in real and virtual environment;

¢ in compliance with the needs of adolescents with language disorders
there is worked out an evaluation system where according to the
evaluation criteria and their indicators there is determined the activity
of adolescents with language disorders after exchanging information
and getting aware of oneself as a communication partner. Significant
characteristics of activity: deprecatory, passive presence, situational
activity, activity in well-known environment, stable activity. Increase
of activity intensity of adolescents with language disorders proves the
effectiveness of the offered model of communicative competence
development;

e complex and continuous assistance on the reached level of
communicative competence development and purposeful assistance to
create characteristics of a corresponding qualitatively new activity
level, systematic maintenance of conditions for active communicative
activities and enrichment of experience in microenvironment and
macro environment.

Chapter 3 of the doctoral thesis “Effectiveness of the Model for
Development of Communicative Competence of Adolescents with Language
Disorders” includes 4 subchapters. Chapter 3 describes the empirical research.

Subchapter 3.1 “Methodology of Empirical Research: Kind of
Research, Base, Sample, Methods and Procedure” describes the kind of
research, methodology of qualitative and quantitative research, sample of the
empirical research.

Subchapter 3.2 “Interaction of Information Exchange and Awareness
of Oneself as a Communication Partner in the Process of Communicative
Competence Development of Adolescents with Language Disorders” is
focused on the comparative analysis of the results of three measurements of the
samples of adolescents with language disorders and the samples of experts
questionnaires (by SPSS 17.0), triangulation of results.

Subchapter 3.3 “Dynamics of Communicative Competence
Development of Adolescents with Language Disorders during Approbation
of the Communicative Competence Development Model” deals with the
analysis of the results gained in 3 measurements using Wilcoxon and Friedman
test.
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Subchapter 3.4 “Analysis of Creative Works of Adolescents with
Language Disorders by AQUAD 6”determines the usage frequency of meta
codes and multiple codes and their correlations. The results gained by AQUAD
6 are triangulated with the results gained by SPSS 17.0. In order to generalize
the results of the qualitative analysis they are processed by SPSS software.

THESES FOR DEFENCE

The following these are put forward for defence:

1. In a purposefully organized pedagogical activity identifying the needs of
adolescents with language disorders the didactic model of communicative
competence development is implemented cyclically and dynamically and
it 1s based on the activity of adolescents with language disorders after
information exchange and awareness of oneself as a communication
partner. Significant characteristics of activity: deprecatory, passive
presence, situational activity, activity in well-known environment, stable
activity.

2. Complex assistance on the reached level of communicative competence
development and purposeful assistance to create characteristics of a
corresponding qualitatively new activity level, systematic maintenance of
conditions for active communicative activities and enrichment of
experience in microenvironment and macro environment prepare
adolescents with language disorders for successful communication in
unknown contexts.

3. The support provided to adolescents with language disorders is
characterized by regularity and continuity, change of methods during
pupils’ sickness. It ensures maintenance of regular assistance to form
stable communicative competence.

CONCLUSIONS

The approbation of the didactic model of communicative competence
development and the obtained results of the empirical research let conclude that:
1. In the pedagogical process the development of communicative competence is

implemented in various ways. The development of the elements included into

communicative competence (linguistic, discourse, pragmatic, strategic, socio-
cultural) is possible both in oral and written forms paying special attention to
interaction between pupils themselves and broadening the range of
communication partners;

2. The development of communicative competence of adolescents with
language disorders is influenced by such factors as the time of starting
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complex correction, conclusion of a speech therapist, additional diagnoses,
family status (proved by the results of Kruskal-Wallis H test), regular
assistance systematized by small tasks oriented to the approximate
development zone and facilitating formation of new features needed for
successful communication and their stabilization;

3. The created didactic model of communicative competence development
facilitates the development of communicative competence of adolescents
with language disorders. It is proved by data analysis using software SPSS
17.0 and AQUAD 6:

- the results of Friedman test prove that there are significant
differences between the criteria “awareness of oneself as a
communication partner” and “information exchange” (p=0.000).
The indicators “’self-feeling” and “tolerance” have very significant
differences (p=0.004), other indicators have maximally significant
differences (p<0.001);

- the results of Wilcoxon test prove that there are maximally
significant differences between the indicators: ‘“cooperation”,
“responsibility”, “writing skills”, “computer skills”, “information
gathering skills”, “ability to express one’s opinion”, other
indicators have statistically very significant differences;

- analysis of creative works of adolescents with language disorders
by AQUAD 6 proves the increase of the frequency of using meta
codes and multiple codes. The processing of the obtained results by
SPSS 17.0 to generalize them proves maximally significant
difference (p<0.001) between meta codes in the beginning and in
the end of the research. Significant differences are observed for
three indicators: tolerance (p=0.022), writing skills (p=0.019) and
ability to express one’s opinion (p=0.021).

The validity and credibility of measurements obtained in the empirical
part are ensured by the application of qualitative and quantitative research
methods in the long-run and triangulation of the obtained results.

Basing on the data obtained in the empirical research and their analysis an
affirmative answer can be given to the research question of the doctoral thesis —
if the didactic model of communicative competence development, which
broadens communicative activities of pupils in a basic boarding school of
speech therapy in the learning process, extracurricular activities and out-of-
school situations, facilitates the development of communicative competence of
adolescents with language disorders: the created didactic model of
communicative competence development facilitates the development of
communicative competence of adolescents with language disorders; however, in
order to ensure its effectiveness more completely parents’ support and
qualitative medical rehabilitation in case of more serious additional diagnoses
are needed.
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RECOMMENDATIONS AND SUGGESTIONS

In order to understand more completely what difficulties adolescents with
language disorders face in the learning process and communicative activities the
author of the doctoral thesis suggests teachers to have close cooperation with a
speech therapist in the basic school period and organizing the pedagogical
process not to lower the requirements put forward to these adolescents due to
their disorders, but offer a longer period to complete these tasks, divide
extensive material into smaller units, help adolescents with language disorders
acquire appropriate learning techniques (using stickers, underlining the main
idea, etc.).

The didactic model of communicative competence development created and
tested during the research, didactic approach to introduce it can be used in work
with adolescents having language disorders not only under conditions of a basic
boarding school, but also general educational establishment. It can also be
applied in work with pupils having special needs which have been the basis of
secondary communication disorders.

Within the doctoral thesis there is researched the development of
communicative competence of adolescents with language disorders
implementing the principles of the didactic model of communicative
competence development under conditions of a basic boarding school. As the
data obtained in the empirical research showed significant differences in SPSS
17.0 depending on the additional diagnoses and family, it indicates in the
evaluations of criteria and indicators that the model needs to be improved. It
causes necessity to conduct interdisciplinary researches (pedagogical,
psychological, social, medical) which would let more precisely understand the
impact of additional diagnoses and parents’ attitude on the development of
communicative competence and basing on them compensatory mechanisms
shall be developed to facilitate the development of communicative competence
of adolescents with language disorders.

One more field of further researches could be related to the evaluation of
communicative competence using definite criteria and indicators for the pupils
of general educational establishments who due to various reasons (belonging to
a risk family, excluded by peers, belonging to a minority family and outside
school communicates in another language, etc.) could be communication
disorders. The approbation of the didactic model for communicative competence
development working with these pupils would let broaden the limits of the
research, improve the model and generalize for application in various
pedagogical situations.
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